
 
 
 

 
 
 
 

The Challenge of Achieving Educational Excellence in Ondo State 

 
 
 

By 

 
 
 
 
 

Professor Ladipo Adamolekun, D. Phil. (Oxon), NNOM.  
Independent Scholar. 

 

 

 

 

 

 
Text of a Lecture delivered at the invitation of Ondo State Public Sphere  
Akure, Thursday, November 5th 2015. 
 
 
  



2 
 

TABLE OF CONTENTS 
 
 
 
Preamble 

 

Part One: Key Dimensions of the Challenge 

 

Part Two: Overview of Existing State Government Initiatives 

 

Part Three: Desirable Future Directions 

 

Part Four Conclusion - Critical Role of Partnerships among All Stakeholders. 

 

References 

 

Appendices 

A. Tables 
B. Critique of 2014 State-Wide Test For SS2 Students 

 
  



3 
 

THE CHALLENGE OF ACHIEVING EDUCATIONAL EXCELLENCE IN ONDO STATE 

 

PREAMBLE 

 

PROTOCOLS 

 

I thank Ondo State Public Sphere members for inviting me to deliver this lecture.  The brief of 

the organisers was that my topic should focus on the education sector in Ondo State.  Having 

become aware of a crisis in secondary education in the state after a rapid survey of the 

secondary schools in my local government area (LGA) in March, I decided to focus on the 

challenge of achieving educational excellence in the state. Without question, this is a task for 

both the governors and the governed.  First, the state and local governments need to more 

effectively discharge their respective constitutional functions regarding primary, secondary and 

tertiary education.  Second, it is also their responsibility to create an enabling environment for 

the private sector, civil society organisations, communities, parents, teachers, students and 

pupils to contribute, in varying ways, towards achieving educational excellence in the state.   

 

The lecture is in four parts.  Following this Preamble, Part One is focused on the dimensions of 

the challenge, beginning with the functional assignments in respect of education in the 1999 

Constitution and a comparison between the provisions in the Constitution and the realities on 

the ground.  The specific issues that need to be addressed in each education sub sector (early 

childhood development (ECD)/primary, secondary and tertiary) will also be highlighted.  In Part 

Two, the initiatives of the Mimiko Administration (February 2009 to date) aimed at promoting 

improved performance in each sub-sector are summarised with some commentaries.  What I 

consider as desirable future directions are provided in Part Three.  Finally, in Part Four, I close 

with some observations on the critical role of partnerships among the key stakeholders in the 

pursuit of educational excellence in the state. 

 

 
PART ONE: KEY DIMENSIONS OF THE CHALLENGE 

 

The 1999 Constitution assigns the following functions to the state and local governments in 

respect of education 

 

Chapter II: Fundamental Objectives and Directive Principles of State Policy 
18 (3) Government shall strive to eradicate illiteracy; and to this end   
Government shall as and when practicable provide:  (a) free, compulsory and universal 
primary education; (b) free secondary education; (c) free university education; and (d) 
free adult literacy programme.  

 
Concurrent Legislative List – Extent of Federal and State Legislative Powers 

29. … a House of Assembly shall have power to make laws for the state with respect to 
the establishment of an institution for purposes of university, technological or 
professional education.  
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30. Nothing in the foregoing paragraphs of this item shall be construed so as to limit the 
powers of a House of Assembly to make laws for the State with respect to technical, 
vocational, post-primary, primary or other forms of education, including the 
establishment of institutions for the pursuit of such education.  

 
Fourth Schedule  

2. The functions of a local government council shall include participation of such council 
in the Government of a State as respects the following matters  
(a) the provision and maintenance of primary, adult and vocational education…    

 

Based on what I have observed in Akure North Local Government, the state allows minimal 

participation of LGAs in the provision and maintenance of public primary schools. Specifically, it 

is the Local Government Education Authority (LGEA) - a field extension service of the Ministry 

of Education - that oversees the functioning of primary schools. The heads of primary schools 

that I interacted with between 2011 and 2015 made references to their periodic engagements 

with the LGEA and the State Universal Basic Education Board (SUBEB). In contrast, they 

bemoaned the lack of responsiveness of the LGA Supervisory Councillor responsible for 

education during their rare interactions with the LGA. In these circumstances, LGAs that are the 

closest level of government to the citizens cannot be held accountable for any inadequacies in 

respect of primary schools.  (It is noteworthy that this non-performance and zero accountability 

in respect of primary education applies to almost all the other functions assigned to LGAs in the 

Fourth Schedule of the Constitution) 

 

The data provided by the State Ministry of Education and SUBEB on early childhood education 

and primary education (see Table 1) show that the government is not yet providing “free, 

compulsory and universal primary education” that is mandated in Chapter II of the Constitution 

on “Fundamental Objectives and Directive Principles of State Policy”. Moreover, taking together 

the efforts of the government and private providers, a significant proportion of school-age 

children are still not enrolled in schools.  According to the Nigeria Education Data Survey (2010) 

cited by Christian Rogg, Acting Head of DFID Nigeria in March 2014, enrolment at the primary 

education level in Ondo State was only 80.9%, behind the scores of eight states in the South-

west, South-east, South-south and North-central, with scores ranging between 87.4% (Ekiti) and 

81.3% (Lagos).  It is noteworthy that the decent level of enrolment achieved in the state is due, 

to a considerable extent, to private provision of primary education as there are almost as many 

children enrolled in private primary schools (317,519) as in public primary schools (320,455) - 

see Table 1. 

 

Three other issues deserve to be highlighted in respect of ECD and primary education. First, the 

enrolment in ECD is low across the local governments and about 50% of LGAs had very low 

enrolment in the 2014/2015 school year. Second, the transition from primary to secondary 

education is low as demonstrated by the huge gap between total enrolment in primary education 

(637,974) and secondary education (363,978) - see Tables 1 and 2. It is also thanks to private 

provision that enrolment is not much lower at the secondary education level.  Third, and finally, 

the state government’s recent requirement that pupils in Mega Schools should pay N3, 000 per 
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head per term is a huge burden on parents and a denial of children’s rights to primary 

education. This new fee levy is certain to reduce enrolment in primary education in the coming 

years if it is not reversed.  

 

Regarding secondary education, the strong participation of the private sector is evidence that 

the “free secondary education” envisaged in Chapter II of the Constitution, “Fundamental 

Objectives and Directive Principles of State Policy”, is not yet practicable in the state (see Table 

2): 326 private secondary schools compared to 304 public secondary schools but with the latter 

recording a higher enrolment of 234,395 compared to 129,583 in the former.  Another key issue 

is the poor results of students in public secondary schools in the West African School Certificate 

Examination (WAEC) between 2008 and 2014 as revealed in Table 3. This contrasts markedly 

with the superior performance of students in private secondary schools (see, for example, Table 

4).  If it is the case that the state’s percentage per year is the average of percentages for both 

public and private secondary schools, then, performance of candidates in public secondary 

schools is likely to be much lower than the percentages recorded in the Table.  Could it be the 

case that the 19.32% recorded in 2008 excluded the results for private secondary schools while 

the percentages from 2009 to 2014 is the average for both public and private secondary 

schools?   

 

A rapid survey of three public secondary schools and three private secondary schools in Akure 

North LGA in March 2015 revealed three success factors in the private schools that are missing 

in the public secondary schools: stability of school leadership, fairly conducive learning and 

teaching environment, and provision of boarding for students in two of the three schools.  Are 

there lessons the government can learn from these success factors to promote improved 

performance in the public secondary schools?  

 

At the tertiary education level, the “free university education” envisaged in Chapter II of the 

Constitution, “Fundamental Objectives and Directive Principles of State Policy” is also not yet 

practicable. A key issue that deserves to be highlighted is the binary distinction between 

university education and polytechnic - Adekunle Ajasin University, Akungba, AAUA and Ondo 

State University of Science and Technology OSUTECH, Okitipupa on the one hand and Rufus 

Giwa Polytechnic, Owo on the other. This distinction is unclear, as is the case nationwide.  

Given the inadequacy of public investment in primary and secondary education highlighted 

above, the recent establishment of a University of Medical Sciences, Ondo (UMSO) raises 

questions about the state’s prioritisation in respect of the three education sub-sectors: should a 

huge investment at the tertiary education level have priority over increased funding for public 

primary and secondary education?   

 

As highlighted in the Main Report of the Federal Government’s “Committee on Needs 

Assessment of Nigerian Public Universities” (2012), inadequate funding is one of the major 

problems facing all the public universities surveyed, including AAUA and OSUTECH.  Two of 

the other main problems flagged in the Committee’s Report are: “a crisis of manpower” 

(shortage of appropriately qualified academic staff) and “poor infrastructure”.  According to the 
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Report, AAUA and OSUTECH are affected, in varying degrees, by these three problems. So, 

the state now has to tackle the problems in respect of its three universities.  

 

 

PART TWO: OVERVIEW OF EXISTING STATE GOVERNMENT INITIATIVES 
 
Because education is one of the priorities of Mimiko Administration (arguably the second after 

health), it is not surprising that the state government has introduced one or more initiatives in 

each of the three education sub-sectors during the past six years. The Administration’s main 

initiatives are reviewed below. 

 

The flagship initiative of the Administration in ECD/primary education sub-sector is the 

establishment of the Caring Heart Mega Schools.  By the beginning of the 2015/2016 school 

year, 56 Mega Schools had become operational and some others were either being completed 

or in the pipeline.  However, the Government’s policy statement on Mega Schools is silent on 

the total number envisaged.  Currently, there are two or more Mega Schools per LGEA.  Two 

outstanding features of the Mega Schools are the attractive learning and teaching environment 

provided in each of them (notably spacious classrooms) and designated space with information, 

communication technology (ICT) equipment.  

 

Another initiative of the Administration is the promotion of improved performance in both primary 

and secondary schools through an Education Quality Assurance agency that focuses on 

staffing, funding, and operational facilities in public primary and secondary schools.   There is 

also a targeted intervention aimed at reversing the persistent poor performance in WAEC that is 

summarised in Table 3: an ad hoc coaching/training programme for secondary school teachers 

in Mathematics and English in 2014/2015.  The training programmes were organised in three 

centres across the state, one in each of the senatorial districts. Non-availability of the WAEC 

results for 2015 (see Table 3) means that the impact of the 2014/2015 coaching/training 

intervention cannot be ascertained.  But it is doubtful if an ad hoc intervention would be 

adequate to ensure sustained improved performance of students in WAEC.     

 

The introduction of state-wide test for SS2 students in 2014 to select students who will proceed 

to SS3 in the 2014/2015 school year in both the private and public secondary schools was 

aimed at ensuring that the successful students would perform well in 2015 WAEC.  The impact 

of the initiative on 2015 WAEC results is not yet available. I strongly agree with the idea of 

state-wide tests to assess students’ achievement and I would recommend that it should 

be expanded to include an annual state-wide standardised test for measuring the 

achievement of primary four pupils in Arithmetic, Reading in Yoruba, and Reading in 

English.  In addition to helping to determine the achievement of pupils and students and their 

needs for improvement, the results can also be used to evaluate the performance of the 

teachers, including identification of skill gaps. The education authorities would need to learn 

from international good practices on how best to use pupils’ and students’ test results to 

evaluate the performance of teachers.  A critique of the 2014 state-wide SS2 test is summarised 

in Appendix B.   
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The major initiative in the tertiary education sector is unquestionably expansion. First, 

OSUTECH that had existed only on paper when Governor Mimiko assumed office in 2009 

became operational in 2010 with the appointment of a pioneer vice-chancellor.  Next, students 

were admitted for the 2010/2011 academic year and the first set of students graduated in 2015. 

Second, the University of Medical Sciences, Ondo (UMSO) was established in 2015 and it has 

admitted its first set of students for the 2015/2016 academic year. According to the pioneer vice-

chancellor, UMSO will be the first in Nigeria to “manufacture traditional drugs and therapeutics” 

(Punch, September 15th 2015).  

 

 

PART THREE: DESIRABLE FUTURE DIRECTIONS 

 

My observations and recommendations on desirable future directions in the education sector 

are focused partly on each of the three sub-sectors (ECD/primary, secondary and tertiary 

education) and partly on three cross-cutting issues: robust education statistics, leapfrogging use 

of ICT in education, and education finance.  

 

Early Childhood Development and Primary Education 

 

Evidence on the strong impact of ECD for assuring success in primary education for children is 

the justification for its adoption nation-wide during the past decade. As already pointed out, 

enrolment in ECD in the primary schools across the 18 LGAs is uneven with many schools 

having enrolled students in only one or two of the three-year programme by 2014/2015 school 

year. 

Recommendation: Every primary school in the state should have fully functioning 3-year 

ECD programme by 2020. Achieving universal pre-primary/early childhood education 

should be one of the target result areas to be achieved by the mid-term of the successor 

Administration to Governor Mimiko’s.  

 

Enrolment estimated at 80.9% in primary education is not good enough; educational excellence 

requires 100 percent enrolment of boys and girls of school-going age. Given the long history of 

Universal Primary Education (UPE) in the state (first introduced in January 1955 in the “old” 

Western Region of which it was a province), successful completion of six-year primary 

education by all children in the state ought to have become routinized.   

Recommendation: Ondo state should seek to ensure successful completion of primary 

education for all its children of school-going age by 2020.    

 

Secondary Education 

 

It is incontrovertible that there is a crisis in secondary education in the state. Strong evidence is 

provided in the poor WAEC results from the late 2000s to date as summarised in Table 3.  

Recommendations: First, the ad hoc re-training of teachers undertaken during 2014/2015 

school year should become a mandatory periodic re-training (every three or four years) 
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for all teachers in secondary schools.  The government could entrust the organisation of 

the programmes (with adequate resources) to Adekunle Ajasin University’s Faculty of 

Education. Second, the state government should seriously consider the re-introduction 

of boarding public secondary schools.  I would suggest that one of the existing 

Secondary schools in each of the 18 LGAs be turned into a boarding Government 

Secondary School with adequate funding and operational facilities. Third, there is urgent 

need to provide stable leadership for public secondary schools. I would suggest 5- or 6-

year tenure for a principal in the same school before he/she is transferred to another 

school, subject to satisfactory performance.  

 

Tertiary Education 

 

The architecture of tertiary education in the state needs to be reconfigured.  Besides the unclear 

binary distinction between RUGPOLY and the universities, there are no apparent interlinkages 

among all the four tertiary institutions. Furthermore, the lack of attention to teacher education at 

the tertiary level contrasts markedly with the other states in the South-west that have either a 

College of Education (Lagos, Osun and Oyo states) or a University of Education (Ogun state). It 

is also noteworthy that Akure Division is the only one of the state’s five constituent cultural and 

administrative divisions without a state-owned higher education institution. Recommendation: 

There is need for a summit of all relevant stakeholders to critically review the tertiary 

education sub-sector in the state. The Summit’s recommendations should be developed 

into a Fifteen-Year Higher Education Plan to be implemented by successive 

governments.   

 

Robust education statistics 

 

Application of Kadi Igbeayo to the education sector is an eminently sensible decision and it is 

likely to help Ondo State tackle effectively the existing weakness of the statistical underpinnings 

of the national education system.  Significantly, this problem was documented in the “Report of 

the Presidential Task Team on Education” (2010, p. 17). The next logical step is for the State 

Ministry of Education in collaboration with the Bureau (Department) of Statistics to use the data 

collected for the establishment of a functional educational management information systems 

(EMIS) that would facilitate evidence-based decision making in the sector. This will contribute 

hugely to the achievement of quality education in the state.  

 

Leapfrog use of ICT in education 

 

Although ICT penetration is still low in the country, due partly to epileptic electricity supply and 

partly to broadband challenge, its role in helping to enhance teaching and learning has been 

embraced in several states. For example, a few states have provided laptops for students and 

teachers in secondary schools.  Provision for the introduction to ICT in the Mega Primary 

Schools in the state is a step in the right direction. Whilst pupils in the other public primary 

schools would miss out in the short run, the government should plan to make provision for ICT 

in the other public primary schools within two or three years.  There is also an urgent need for 
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the government to ensure adequate provision of ICT equipment and staff in public secondary 

schools.  Primary school pupils who have been introduced to ICT should not enter secondary 

schools that will turn them into ICT illiterates. Therefore, every public secondary schools should 

have adequate ICT equipment, software and staffing by the next two years.    

 

 

Education Finance 

 

A comparison of budget allocations for the three education sub-sectors between 2010 and 2015 

is almost certain to reveal a skewed distribution with tertiary education institutions as the top 

dogs and primary and secondary education institutions as the underdogs. Next, primary 

education in the era of Mega Primary Schools appears to be receiving better funding than 

secondary education.  In particular, the UBEC grant for the benefit of basic education classes 

(Kindergarten through Primary 1-6 and JSS 1-3) appears to have been used exclusively for 

primary education.  I would recommend that beginning from 2016 government budget, the 

proportion of the UBEC grant due to JSS1 – 3 should be used to improve the 

infrastructure and equipment in the secondary schools to the advantage of all classes, 

JSS1-3 and SS1-3.  

 

Above all, there is need for a public debate on education finance, with the Education Committee 

of the House of Assembly as the champion.  The Committee should organise a public hearing 

during Financial Year 2016 on the subject to obtain the views of concerned citizens on how best 

to significantly improve the financing of education in the state.  For example, the vice-chancellor 

of the new University of Medical Sciences, Ondo recently asserted that it will charge “affordable” 

fees (see Punch, September 15th 2015). The determination of affordable fees in tertiary 

education institutions and the mobilization of additional financial resources to improve the 

infrastructure and operational facilities in public primary and secondary schools are some of the 

issues that can be examined during the proposed House of Assembly Committee’s public 

hearing.  

 

 

PART FOUR: CONCLUSION -   

CRITICAL ROLE OF PARTNERSHIPS AMONG ALL STAKEHOLDERS 

 
I state here that The Catholic Diocese of Ekiti will not relent in partnering with government and 
people with practical signs of promoting quality education which leads to love, human dignity, 
discipline, justice and peace. 

- Most Revd. Felix Femi Ajakaiye, Catholic Bishop of Ekiti (September 2015). 
 

In the Preamble, I asserted that achieving educational excellence is a task for both the 

governors and the governed in the state. In closing, I would like to make some observations on 

the critical role of partnerships among all stakeholders in the pursuit of educational excellence.  

While the state and local governments are the acknowledged primary players, non-state actors 

such as private operators, community-based organisations, faith-based organisations, other civil 
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society organisations, teachers, parents, pupils and parents also have important roles to play in 

achieving educational excellence in the state.  

 

An apposite historical recall is the significant contribution of non-state actors to the achievement 

of Universal Primary Education (UPE) from the mid-1950s through the 1960s in the “old” 

Western Region.  Communities, faith-based organisations and individual citizens (both as 

taxpayers and/or parents) contributed hugely to the successful implementation of the UPE and 

the simultaneous expansion at the secondary education level. However, private operators were 

few in those days both at the primary and secondary education levels and totally unknown at the 

tertiary education level.  

 

This sensible emphasis on partnerships was abandoned in the successor states during the 

civilian rule interlude between 1979 and 1983: the populist governments of the Unity Party of 

Nigeria (UPN) across the successor states to the old region took over all primary and secondary 

schools (excluding privately-owned schools) and committed to the provision of “free” tuition, 

books and payment of examination fees.  

 

It was at this juncture that a progressive increase in private provision of primary and secondary 

education began. By the 2014/2015 school year, the private sector was operating more 

secondary schools than the government even though enrolment in the public secondary school 

was much higher, 65%: 35%. Furthermore, there were also almost as many pupils in privately-

owned primary schools (317,519) as in the public primary schools (320,455). Are state and local 

governments providing enabling environments for the private operators in the education sector?  

I would strongly argue that the joined up efforts of the public and private sectors in the 

primary and secondary education sub-sectors need to be undergirded by an explicit 

partnership policy.  (The three private universities in the state – Elizade in Ilara-Mokin, Wesley 

in Ondo and Achievers in Owo are outside the purview of state and local governments). 

 

Although there are Parents Teachers Associations (PTAs) at the primary and secondary 

education levels, it is not clear that the associations have a meaningful impact on the running of 

the educational institutions. For example, the government’s continued payment of examination 

fees for secondary school students that amounts to a disguised subsidy to parents who can 

afford to pay the fees ought to have been discussed by the associations.  Considering the 

impactful role of individual citizens (as parents/tax payers) in the successful implementation of 

UPE and the expansion of secondary education in the 1950s and 1960, there is need for greater 

clarity on their role in ensuring quality education at the primary and secondary education levels. 

Furthermore, there is need for better clarification of the roles of faith-based organisations and 

communities that also played crucial roles in the success story of the 1950s and 1960s.   

 

Last Word 

My Last Word is on education as the key for achieving prosperity for all the citizens in the state. 

This widely-acknowledged power of education is the reason why achieving educational 

excellence must be a permanent priority for both the state and local governments as well as for 

every individual citizen in the state.  
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APPENDIX A: TABLES 

 
 

TABLE 1:  
DISTRIBUTION OF PUBLIC AND PRIVATE PRIMARY SCHOOLS AND ENROLMENT 

PER LOCAL GOVERNMENT EDUCATION AREA, 2014/2015 

 
S/N Local Government 

Education Area 
(LGEA) 

No of Public 
Primary 
Schools 

Enrolment 
per LGEA 

No of Private 
Primary 
Schools 

Enrolment 
Per LGEA 

1 Akoko North-East 48 10,948 15 15,847 

2 Akoko North-West 58 11,699 17 23,194 

3 Akoko South-East 24 5,271 6 9,907 

4 Akoko South-West 53 14,473 26 16,335 

5 Akure North 50 12,475 20 3,986 

6 Akure South 80 33,357 194 26,673 

p7 Ese-Odo 68 22,372 2 9,760 

8 Idanre 71 14,154 27 7,276 

9 Ifedore 48 11,569 19 1,0813 

10 Ilaje 100 33,550 6 34,333 

11 Ile-Oluji/Okeigbo 79 17,227 19 13,014 

12 Irele 62 18,908 17 21,596 

13 Odigbo 100 22,515 78 23,994 

14 Okitipupa 87 28,712 45 32,416 

15 Ondo East 49 8,074 11 5,516 

16 Ondo West 104 27,847 105 32,923 

17 Ose 54 9,089 14 9,904 

18 Owo 83 18,188 24 20,038 

TOTAL  1,218 320,455* 645 317,519 

 
* (ECD) = 54,644; (PRIMARY) = 265,811. 
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TABLE 2: 

DISTRIBUTION OF PUBLIC AND PRIVATE SECONDARY SCHOOLS AND ENROLMENT  
PER LOCAL GOVERNMENT EDUCATION AREA, 2014/2015 

 

S/N Local Government 
Education Area 
(LGEA) 

No of Public 
Secondary 
Schools  

Enrolment  No of Private 
Secondary 
Schools  

Enrolment  

1 Akoko North-East 16 10,712 10 7,890 

2 Akoko North-West 20 8,466 11 4,013 

3 Akoko South-East 8 3,254 6 1,000 

4 Akoko South-West 17 12,989 11 4,755 

5 Akure North 10 6,566 19 1,936 

6 Akure South 28 42, 078 70 25,988 

7 Ese-Odo 13 8,007 1 0 

8 Idanre 10 8,612 10 8,067 

9 Ifedore 13 5,740 9 1,986 

10 Ilaje 21 22,785 10 3,188 

11 Ile-Oluji/Okeigbo 23 10,461 15 4,838 

12 Irele 10 7,174 13 5,994 

13 Odigbo 18 15,798 57 19,091 

14 Okitipupa 23 17,129 22 8,493 

15 Ondo East 12 4,902 8 1,739 

16 Ondo West 32 27,904 27 23,127 

17 Ose 12 6,548 9 3,697 

18 Owo 18 15,270 18 3,781 

TOTAL  304 234,395 326 129,583 
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TABLE 3: 
WAEC RESULTS IN ONDO STATE, 2008 - 2014 

 

Year Total no of 
candidates 
(Released Results) 

No of Candidates with 5 
Credits and above including 
English and Maths 

% % 
(National 
Average) 

2008 20114 3887 19.32 13.76 

2009 24775 7813 31.54 25.99 

2010 22964 10019 43.63 23.36 

2011 27071 8168 30.17 30.9 

2012 24481 9482 38.73 38.81 

2013 27243 8150 29.92 36.57 

2014 27946 9055 32.40 31.28 

2015 N/A N/A N/A 38.68 

 
 
 

TABLE 4: 
WAEC RESULTS IN OLA-OLUWA COLLEGE, IJU 2008 - 2015 

 

Year Total no of 
candidates 
(Released 
Results) 

No of Candidates with 
5 Credits and above 
including English and 
Mathematics 

% % 
(Ondo 
State 
Average) 

% 
(National 
Average) 

2008 25 20 80.0 19.32 13.76 

2009 35 10 28.5 31.54 25.99 

2010 31 29 93.5 43.63 23.36 

2011 32 29 90.6 30.11 30.9 

2012 51 50 98.0 38.73 38.81 

2013 80 50 62.5 29.92 36.57 

2014 25 25 100 32.40 31.28 

2015 17 17 100 N/A  38.68 
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APPENDIX B: CRITIQUE OF 2014 STATE-WIDE TEST FOR SS2 STUDENTS. 
 
The findings summarised in the Table on the next page highlight the sharp drop in enrolment in 

public secondary schools after the 2014 state-wide test for SS2 students compared to the slight 

reductions in enrolment in the three private secondary schools in Iju community, Akure North 

Local Government.   

 

Based on anecdotal information, many secondary schools across the state ended up with 

between 0 and 9 students in their 2014/2015 SS3 classes because of poor performance in the 

2014 SS2 assessment test.  Thus, for example, Alamo Grammar School in neighbouring 

Itaogbolu has 9 students. I would like to raise two points about these low transition rates.  First, 

schools with less than two-digit SS3 classes must have had underemployed senior teachers 

and students must have been denied the benefit of peer learning that could have enhanced their 

chances for good performance in WAEC/NECO. Second, making the results public, that is, 

providing details of students’ scores to each school would have prevented the rumour that the 

state government reduced the numbers of WAEC candidates in order to reduce the burden of 

WAEC fee payments on its budget.  Transparency about the transition examination results 

would have empowered principals to dispel the rumours. 

 

Two Suggestions 

 

(i) Following the SS2 to SS3 transition examination, the government should consider 

requiring neighbouring schools with less than two-digit students in SS3 classes to combine in 

the best-placed school, taking into account science equipment and other relevant factors. For 

example, in 2014/2015, all 22 SS3 students in public secondary schools in Iju and Itaogbolu 

could have combined into a single SS3 class in Anglican Grammar School that serves both 

communities. 

 

(ii) Henceforth, following transition tests for SS2 students, detailed results should be 

available in every school and Principals should be instructed to grant access to the results to 

students, their parents and interested members of the public.  
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SECONDARY EDUCATION IN IJU,  
AKURE NORTH LOCAL GOVERNMENT, ONDO STATE 

 

S/N School SS3 
2013/2014 

SS3 
2014/2015* 

2014 WAEC Results 

1 Anglican 
Grammar School 
(Public) 

65 4 
(98) 

5 obtained Credits or higher in 5 
subjects, including Maths and English 

2 Elu-Iju High 
School (Public) 

72 3 
(81) 

No student obtained Credit or higher 
in 5 subjects, including Maths and 
English 

3 C.A.C Grammar 
School (Public) 

22 6 
(38) 

One student obtained Credit or higher 
in 5 subjects, including Maths and 
English  

4 Olusola 
International High 
School (Private) 

25 19 
(32) 

18 obtained Credits or higher in 5 
subjects, including Maths and English 

5 Ola-Oluwa High 
School (Private) 

22 19 
(24) 

All 22 obtained Credits or higher in 5 
subjects, including Maths and English 

6 St Paul’s High 
School (Private) 

25 25 
(23) 

10 obtained Credits or higher in 5 
subjects, including Maths and English 

 
Note: Enrolment in SS2 in 2014/2015 is indicated in brackets. 

 

 


